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What information do we need to make a good admissions decision for learning Support/Special 

Education students? 

There will be a range of student information needed depending on the age of the student and their 

past educational experience. The goal is to collect the most information possible in order to make 

an informed decision. We ask for families to be as honest and upfront as possible so that we can 

make a decision that is beneficial to both the student and the school community. 

Below are lists of information to seek from parents and other knowledgeable resources whenever 

it is available. 

From Parents 

• Interests/strengths/challenges

• Family makeup

• languages spoken

• Previous test results & reports

• Social skills & behaviors

• Emotional skills & behaviors

• Adaptive/functional life skills

• Parents' perceptions of child's school experience

• Parental goals

• Student self-knowledge

• Special transportation requirements

• Assistive technology/equipment needed

• Number of moves in the child's life

• Relationship between child's difficulty and impact on home life; successful strategies used

• Degree of success of current llP/IEP program modifications

• Parent follow-up, follow through on recommendations
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From Previous Teacher or School 

• Current testing, ILP/IEP
• Program modifications
• Support provided
• Student/teacher ratio
• Socialization
• Behavioral comments
• Extra support outside of school
• OT, PT, SLT, Psychologist, Counselor, Social work
• Adaptive technologies
• Successful strategies
• Specific obstacles
• Degree of parental support
• Student self-knowledge/advocacy

From File/Review Paperwork 

• Current testing, ILP/IEP

• Face-to-face interview whenever possible; otherwise videos are helpful in order to see a

student when there are questions about the intensity of his or her needs.

• A class visit and observations

• Report cards (at least 2 years of school records)

• Information/description of last school/program

• Medical information

From File/Review Paperwork 

• Present level of the child
• Concerns/Suggestions
• Interventions used
• Assessments done
• Goals to be achieved
• Procedure in place
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NYA currently offers push-in and pull-out academic and behavioral/social-
emotional supports which are case managed by a special educator.  

Starting with the SST process, we identify students who are struggling with 
grade level benchmarks and we put initial short term interventions in place to 
remediate the difficulty if differentiated strategies in the classroom are not yet 
producing the desired results (Tier 2 Support).

Decisions about identification/eligibility for specialized ILP supports are 
made by the SST in conjunction with inputs from the Special Education staff
and outside specialists such as speech pathologists or occupational therapists 
(Tier 3 Support). The decision for the development of an ILP 
is made in close consultation and with the understanding and consent of 
the child's parents. 

No placement decision or recommendations for testing or other interventions 
should be made independently outside this process. However, the special 
educator and teachers may meet without a parent present to check-in about 
student progress on ILP goals and/or to refine intervention strategies as 
needed. Parents will be given periodic ILP goal progress reports at least 
once each school year, and when possible during each grading period.

Each student's program is designed to meet his or her needs by emphasizing 
strengths, remediating areas in need of growth, and supporting curriculum 
access. NYA currently offers full inclusion supports in which the student 
works alongside their non-disabled peer group within the grade level 
classroom and teaching staff provide accommodations and modifications as 
needed to allow the student to access part or all of the grade level content. At 
times, parents may opt to hire private one-on-one paraprofessional staff (i.e. 
a shadow teacher) to assist the child with transitions, attention to tasks, and 
the delivery of individualized lessons designed in collaboration with NYA 
teaching staff and specialists. 

At this time NYA does not offer on-site speech or occupational therapies. We 
do have a partnership with Fernandez Childhood Development Center which 
parents can access for full scale psychological, hearing/vision, and 
developmental assessments. Parents pay for FCDC services and the results 
of tests are kept confidential.



Exiting Students from Learning Support 
Students are exited from Support Services when they: 
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No longer have the presence of a learning disability and-/or identified unique learning need

based on a recent assessment 

OR 

Are working to their potential on a grade level standard for a sustained period of time of at 

least half a school year, based on standardized and formative assessments. 

Demonstrate the use of strategies to compensate effectively for their unique learning needs. 

They must understand their learning profile and demonstrate effective self-advocacy skills. 

There must be consensus from the SST members and parents for exit Parents will be informed in 

writing of this change of programming. Students will continue to be case managed under Monitor 

Status until they leave NYA. 

■m@@EierntM®■-----------------

It is often the case that referrals start with an informal conversation about a student These 

conversations should be encouraged, with some structure and guidance attached so that the SST 

can help get to the possible root cause of the issue. When a teacher approaches an SST member 

about learning needs, there is a process that is followed. 

The classroom teacher will: 

• Conduct a student file review to ascertain relevant information about educational history.

• Give specific information about the challenges he or she observes (including strengths, the

collection of work samples, or specific description of behavior as evidence).

• Review formative assessment data to gain further insight into the achievement of the

student
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• Consult the student's other teachers to determine consistent trends in learning across

environments.

• Initiate a conversation with parents to state the concern, ask if they see evidence at home,

and indicate that the school may initiate the SST process to see how to best help the

student

An SST member will: 

• Do a classroom observation during a time that learning needs will most easily be seen.

• Support the teacher with some differentiation strategies to implement and then set a

schedule for follow up.

• Follow up with the classroom teacher after strategies have been tried. At this point, either

additional strategies should be tried or a referral should be made for an SST. When a student

is brought to the SST, there should be significant evidence that there is in fact a learning

issue that needs more support than a differentiated approach.

If in the collaboration between the Support Team member and classroom teacher there appears 

to be the need for further intervention or strategies, parents should be notified by the classroom 

teacher about the internal SST meeting. 

From this point, the child will be followed closely by the SST until a disability and-/or unique 

learning need is confirmed or ruled out Support should continue until this determination is 

made. As part of the determination decision, NYA may ask a parent for consent to administer 

the WIAT-III Individual Achievement Test which allows the special education team to gain a 

baseline in all academic areas in need of growth. The ILP Coordinator will then use the results 

of the WIAT-III tests to help in drafting academic goals which will be measured with annual re-
testing to monitor student progress with school interventions.

8 



Classroom Observation Checklist Grades 1-6
Required documentation for Component 4 

Student------------------------------ Grade _____ _ 

Class/location observed (include teacher name) ___________________________ 

_ Observer name and title ____________________ Date of observation __ I ___ / 

__ _ 

This tool is designed for use as a guide during a student observation. You may not see all domains addressed, however, the student shoi.id be observed 
during times when you will be able to monitor behaviors related to the area of concern. 

In order to obtain a full and accurate picture of the student's perfonnance, � may be necessary to observe the student more than once, in different settings 
and at different times of the day. Multiple observation fonns may be included in the evaluation documentation. 

First identify the area(s) of concern for the student Behavior around each identified area is where you will focus yoll' observation. During the 

observation place a check mark next to the behaviors that are observed within each domain that correlates with the noted areas of concern. Note, 

however, these check­lists are not exhaustive. In the noCheck area(s) of concern below-

Oral Expression 

Basic Reading Skills 

Reading Fluency Skills 

_ Mathematics Problem Solving 

Written Expression 

Reading Comprehension 

Listening Comprehension 

_ Mathematics Calculation 

Language (Oral Expression, Basic Reading Skills, Reading Comprehension, listening Comprehension) 

□ AgeAppropriate 

D Has liffictJty modtiating voice (iA, too s<it, too lood) 

D Has troob� naming peop� or objects 
D llasliffictJtystayilgontop� 
D llserts invented Mlnls into oonver,ation 

□ Has liffictJty re-telling what has ;,st been said 
D Uses� �recise language and has a linited vocabul,ry 
D Demonstrates �ow and halting speech, usi1g lots Ii fillers (i�, uh, tin, an� you know) 

D Uses poor gnrnnw or misuses words i"I conversation 
D Mispronounces wools freq,ently 

D Corfuses wools with others that s0111d similar 
D llserts malapro�sms ('sii,s of the tongi.,,1 into conversation (i.e., a rolng stone gathers no moth� he was a man Ii great statue) 
D llasliffictJtymyming 

D llaslimiredirterestin booksOfstories 

D Has liffictJty understami,g instructions Of directions 

D Has liffictJty with pragm� ski ls (i.e., understands the relationsh� between speaker and isteoer, stays on topic, gauges the listeners degree of knowledge, makes ilferences based on 

a speakers ,erl,al and non-Yerbal cues) 

Notes: _____________________________ _ 
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Classroom Observation Checklist Grades 1-6
 Required documentation for Component 4 

Reading (Basic Reading Skills, Reading Comprehension, Reading Ruency Skills) 

□ Age Appropriate 
□ Confuses similar-looking letters and nllllbers or similar-looking words (i.e., beard, bread) 
□ Has difficulty recognizing and remembering sight words 
□ Frequently loses place while reading 
□ Reverses letter order in words (i.e., SirN/was) 
□ Demonstrates poor memory for printed words 
□ Reads slowly 
□ Has trouble naming letters 
□ Has problems associating letters and sounds, understanding the difference between sounds in words or blending sounds into words 
□ Guesses at unfamiliar words rather than using word analysis skills 
□ Substitutes or leaves out words while reading 
□ Has poor retention of new vocabulary 
□ Dislikes and avoids reading or reads reluctantly 

Notes: 
----------------------------------

Written Language (Written Expression) 

□ Age Appropriate 
□ Writing is messy and incomplete, with many cross-outs and erasures 
□ Has difficulty remembering shapes of letters and numerals 
□ Frequently reverses letters, numbers and symbols 
□ Uses uneven spacing between letters and words, and has trouble staying 'on the line' 
□ Copies inaccurately (i.e., confuses similar-looking letters and numbers) 
□ Spells poorly and inconsistently (i.e., the same word appears differently other places in the same document) 
□ Has difficulty proofreading and sew-correcting work 

Notes: 
----------------------------------
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STAR 360 -

 or STAR 360 Reading Assessment
- scored using the 6-Traits Rubric





Referral Form

Student Study Team:

Other reading programs

Speech Therapy




























